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F¥3 1 : Some Suggestions for an Integrated University Language Curriculum

The benefits of an integrated curriculum include the development of higher-order thinking skills, an
increased amount of learner independence and a greater understanding of the importance of collaboration in
education (Costley 2015, Malik and Malik 2011). However, many university English programs seem to be
arbitrarily put together with limited cohesion among the various classes and little to no collaboration
among teachers. As a result, students do not always get the best instruction possible. Moreover, the
content covered in one class is often completely unrelated to subject matter in other classes. In other cases,
however, the material is virtually identical, although student age and ability may be quite disparate. This
presentation will detail the development and implementation of an integrated English-language curriculum
in the English Department of a private Japanese university. Within this curriculum, integrated courses
promote all four skills, set out clearly defined expectations for students and recycle language among
classes as well as from one year to the next. Initially, the process whereby course goals were decided will
be elucidated. Following this, the manner in which various considerations were amalgamated into an
integrated curriculum will be explained, with emphasis on demonstrating how the classes are
linked together. This explanation will include specific examples from the program.
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F3& 1 : Cognitive and Brain Science, Psychology, and Experiential Learning Type Lesson Plans for
Elementary School

Traditional lesson planning sets the vocabulary of phrases that students use during class. Language is
presented often through teacher-centered rote learning type practice drills and followed by one or two
activities to practice the language. There is often little to no reinforcement of prior learning, nor a clear way
of connecting prior learning to new language items. Magee (2018) found this to be the preferred method of
planning classes for assistant language teachers (ALTs) because lessons could be planned and used with
minimal stress. This raises an interesting mismatch between the government’s aim to introduce experiential
learning into the elementary school curriculum as a contrast to grammar translation English classes typical
of junior and senior high schools throughout the country. One alternative is Content and Language
Integrated Learning (CLIL), but to date, there have been few CLIL plans created and publicly shared for
teachers. Among the available plans, most seem to use English as an addition to teaching a social studies
type class using predominantly Japanese to explain and raise awareness (Adachi & Tsuchiya, 2018;
Hasegawa, 2011) rather than English. This presentation will look at the challenges facing both types of
planning based on findings from neuroscience and psychology and consider what both types of planning
require to achieve the government’s aim of children using English functionally through experiential

activities.
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F3% 3 : Is There a Correlation Between English Proficiency, Motivation, and Output?

The purpose of this presentation is to see if there is a correlation between university students’ English
proficiency levels, their motivation, and the resulting output they produce. This study has been conducted
using 4th year elementary education students in University and 1st year daycare education students in
college. The courses used in this study are the Methods of English Language Education (F5ERMZE 14
(/]7)) and a similar course offered to college day care education students titled #GFE= I = =47 —3 3 .
The core hypothesis to this study is that English proficiency alone does not directly correlate to motivation,
and then to output. This presentation is based on a case study of two similar yet unique courses offered to
university and to college students. Given the unique differences of the courses, it may appear to many that
there should be vast differences in output between college and university students. | will discuss variables
which differ between the two courses with the main one being English proficiency levels. I will also
discuss theories concerning motivation and output given the variables above. This presentation will provide
quantitative and qualitative data which indicate variable factors are always needed to be considered when
estimating output in an L2 setting. Finally, in conclusion this presentation will address how English
proficiency may affect motivation and output, but it is not a universal indicator.
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